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’ -'.Abs"rrqc’r: The role of social media and videos in learning English has
. gained significant attention due to the growing influence of digital platforms

* . in education. This study explores the impact of social media and video
- content on English language acquisition, focusing on their effectiveness

compared to traditional learning methods. Utilizihg a mixed-methods
'approoch, the research involved 150 English learners who were divided into
fwo groups: one using social media and video content for language
practice, and the other engaging in traditional classroom learning. Data
was collected through pre-tests and post-tests, alongside surveys on user
engagement and satisfaction. Results indicated that the group using social
media and videos exhibited a higher improvement in language skills (20%
increase) compared to the fraditional group (10% increase). Statistical
analysis confirmed the significance of these improvements, highlighting the
advantages of incorporating digital media into language learning. The
findings suggest that social media and videos offer innovative and effective
methods for enhancing English proficiency, providing valuable insights for
educators and learners alike.
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INTRODUCTION
In the digital age, the methods of learning and teaching English have
transformed significantly. Traditional classroom-based approaches are
increasingly complemented by innovative digital tools, particularly social
media and video content. Social media platforms like Facebook, Twitter,
and Instagram, along with video-sharing sites such as YouTube, offer diverse
and interactive ways to engage with the English language. These platforms
provide learners with authentic language exposure through real-life
interactions, multimedia resources, and peer feedback. Video content, in -
particular, enhances language learning by offering visual and auditory .
stimuli that facilitate understanding and retention. This study investigates the
impact of social media and videos on English language acquisition,.
contrasting these digital tools with traditional teaching me’rhods.,The_' -
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o 'rqs.eelrcﬁ aims to assess whether social media and videos can offer more
¢ effectlve and engaging learning experiences, thereby enhancing overall
Ianquge proficiency. As digital media continues to evolve and integrate
. 1nto educational practices, understanding its role and effectiveness in
. Ianguege learning becomes crucial for both educators and learners.
. OBJECTIVES
o -To evaluate the effectiveness of social media and video content in
t. 'improvmg English language skills.
N «To compare the language proficiency outcomes of learners using
digital media with those using traditional methods.
| « To assess learner engagement and satisfaction with social media and
video-based language learning.
METHODS

This study employs a mixed-methods approach to examine the role of
social media and videos in learning English. The participants consisted of 150
English learners, aged 18-30, randomly assigned to two groups: one using
social media and video content, and the other receiving fraditional
classroom instruction. The digital media group utilized platforms like YouTube
for educational videos, Facebook groups for language practice, and Twitter
for interactive exercises. The traditional group engaged in conventional
classroom activities, including lectures, textbooks, and written assignments.

The study was conducted over a period of 12 weeks and comprised
three phases: pre-test, intervention, and post-test. The pre-test assessed
participants' baseline language proficiency through multiple-choice
questions, fill-in-the-blank exercises, and short writing tasks. During the
intervention phase, the digital media group accessed curated social media
content and videos designed to enhance language skills, while the
traditional group followed a structured curriculum. The post-test, identical to
the pre-test, measured improvements in language proficiency.

Data analysis involved comparing pre- and post-test scores for both
groups using statistical methods, including t-tests for significance. Surveys
were also conducted to gather qualitative data on learner engagement
and safisfaction. These surveys included questions on the perceived
effectiveness of digital media, motivation levels, and overall leamning -
experience. B

In this study, we analyze an English video lesson focused on the preseni_ .
perfect tense to assess its effectiveness in teaching grammar through digital
media. The video selected for this analysis is fitled "Understanding the Present, '
Perfect Tense", which is available on YouTube. This video serves as a = -
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o ‘practical example of how online resources can be utilized to enhance
® ° . .
° grammar instruction.

e . Video Overview

) o Present Perfect =
e /
®

The video lesson begins with an introduction to the present perfect
tense, explaining ifs use in describing actions that have relevance to the
present moment. It provides a detailed explanation of the tense’s structure,
including the auxiliary verb "have" and the past participle of the main verb.
The lesson is segmented into clear sections: introduction, explanation of
rules, examples, and interactive exercises.

% X >

Verb tenses show if an action takes place in the past, present, or future. 2

Teaching Methods

« Infroduction: The video opens with a brief overview of the present
perfect tense, highlighting its importance in English grammar. The instructor
explains that this tense is used for actions that have occurred at an
unspecified time before now and emphasizes its relevance in everyday
communication.

present perfect |

* .
The present perfect can show a finished . N °
past action. 2 . . °
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o ., s Explcmd’rion of Rules: The video provides a thorough explanation of the
tense S fOrmo’rlon It covers the structure of affirmative statements, negative
seniences and questions. The instructor uses visual aids, such as textual

. eXampI_es and diagrams, to illustrate how the tense is constructed and used.

use #1 use #2

i =

K. i+
|
I have been to Aust S I AL R ek g lived in Toronto
two years. or two years. Q.

« Examples: The lesson includes numerous examples to demonstrate the
use of the present perfect tense in different contexts. Examples are provided
for various sentence types, including affirmative sentences ("I have visited
London"), negative sentences ("She has not finished her homework"), and
questions ("Have they seen the movie?").

« Interactive Exercises. To reinforce learning, the video incorporates
interactive exercises where viewers are encouraged to form their own
sentences using the present perfect tense. The video pauses for viewers to
practice and then provides correct answers and explanations for each
exercise, allowing for immediate feedback.

0 X0

He ha 4

Il ) 352/555

Learner Engagement

The video employs several strategies to engage learners effectively:

. Visual Aids: The use of textual examples and visual diagrams helps .
clarify complex grammar rules. This multimodal approach caters to d|fferen’r
learning styles and enhances comprehension. oot .
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° . +Interactive Practice: By incorporating inferactive exercises, the video
®

° . en.c'ouroge.s' active participation. Viewers are prompted to apply the rules
* . ."rhey' have just learned, which helps reinforce their understanding and
‘. Tejénﬁo_h of the material.
- _«Feedback: Immediate feedback on exercises allows leamers to
. .'corre‘ct mistakes and understand the rules more deeply. This feature is
¢rucial for effective learning as it helps to address misconceptions in real-
. fime.

Strengths and Challenges

Strengths:

« Clarity: The video provides a clear and concise explanation of the
present perfect tense. The structured format and use of examples make it
easy for learners to follow and understand.

«Engagement:. Interactive exercises and immediate feedback
contribute to a more engaging learning experience. Learners can practice
and self-assess their understanding as they progress through the lesson.

Challenges:

«Pace: Some learners might find the pace of the video too fast,
especially if they are unfamiliar with the present perfect tense. Slower-paced
explanations or additional practice might be beneficial for beginners.

«Technical Issues. The quality of the video and audio can affect the
learning experience. Ensuring high-quality production can help prevent
misunderstandings and enhance clarity.

CONCLUSION

The analyzed video lesson on the present perfect tense effectively
utilizes digital media to teach English grammar. Its structured approach, use
of visual aids, and interactive elements contribute to a comprehensive and
engaging learning experience. While there are challenges related to
pacing and technical quality, the overall effectiveness of the video
demonstrates the potential of online resources in enhancing grammar
instruction.

RESULTS

The pre-test results showed no significant differences in language
proficiency between the two groups, ensuring comparability. Post-test results
revealed that the digital media group demonstrated a 20% improvement in )
language skills, compared to a 10% improvement in the fraditional group. -
Statistical analysis confirmed that the difference in improvement was
significant (t = 4.56, p < 0.01), indicating the effectiveness of social media, '
and video content in enhancing language proficiency. . e
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° . Engogemen’r data collected from surveys and platform usage showed
hlgher levels of motivation and satisfaction among the digital media group.
Speclflcolly 80% of learners using social media and videos reported finding
The learning process more engaging and enjoyable, while only 50% of the
’rrogjl’rlonol group shared similar sentiments. Video content, in particular, was

. ‘noted for ifs ability to provide contextualized language practice and

. immediate feedback, contributing to improved learning outcomes.

S DISCUSSION

' The study highlights the fransformative impact of social media and
video content on learning English. The significant improvement in language
'proficiency observed in the digital media group can be attributed to several
factors. Social media platforms offer interactive and authentic language
use opportunities, allowing learners to practice English in real-world contexts.
This exposure to natural language use, combined with the immediate
feedback available through digital interactions, facilitates more effective
learning compared to traditional methods.

Videos enhance language learning by providing visual and auditory
inputs that support comprehension and retention. The multimodal nature of
video content caters to different learning styles, making language practice
more dynamic and engaging. The gamification aspects of social media
platforms and the variety of content available on video-sharing sites further
contribute to higher learner engagement and motivation.

Despite the advantages, there are limitations to the study. The sample
was limited to a specific age group and proficiency level, which may not
fully represent the broader population of English learners. Additionally, the
study’s duration was relatively short, and longer-term effects of using digital
media for language learning warrant further investigation. Future research
should include a more diverse participant pool and explore the long-term
impact of social media and video content on language acquisition.

In conclusion, the study underscores the potential of social media and
video content to enhance English language learning. The increased
engagement and improved proficiency demonstrated by learners using
these digital tools suggest that integrating social media and videos into
longuage education can offer innovative and effective alternatives to
traditional methods. Educators are encouraged to embrace these digital
resources to create more engaging and interactive learning environments.:
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