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* Abstract (English): This article explores five key principles in teaching
' listening to EFL (English as a Foreign Language) learners: listening as an active
" process, the use of authentic input, strategy instruction, the three-stage listening
framework (pre-, while-, post-listening), and fostering learner autonomy. It
emphasizes that listening is a complex, interactive skill that requires both cognitive
and metacognitive engagement. By incorporating authentic materials, teaching
listening strategies, and encouraging independent practice, educators can
significantly improve learners’ listening proficiency and confidence. The article
highlights the importance of structured, meaningful, and student-centered listening
instruction in EFL contexts.

Annotatsiya (Uzbek): Ushbu maqolada ingliz tilini chet tili sifatida (EFL)
o‘rganuvchilar uchun tinglash ko‘nikmasini o‘qitishda muhim bo‘lgan beshta asosiy
tamoyil ko'rib chiqiladi: tinglashni faol jarayon sifatida tushunish, autentik
materiallardan foydalanish, strategiyalarni o‘rgatish, tinglashni uch bosqichda
tashkil etish (oldindan, davomida va so‘ng), hamda o‘quvchilarda mustaqil
o‘rganishni rivojlantirish. Maqolada tinglash murakkab va faol agliy jarayon ekanligi
ta’kidlanadi. Autentik materiallardan foydalanish, strategik yondashuv va mustaqil
mashg‘ulotlar orqali o‘quvchilarning tinglash ko‘nikmasini rivojlantirish mumekin.
Ushbu maqola EFL kontekstida samarali va maqgsadli tinglash darslarini tashkil
etish muhimligini ko ‘rsatadi.

AHHoTauua (Russian): B cmambe paccMampuearomcs Mnsimb KIHO4Ye8bIX
npuHyunog obydyeHuss aydupogaHuro Ors U3y4darowux aHaAaulcKul £3bIK Kak
uHocmpaHHbIU (EFL): ayoupogaHue KaK akmueHbIU [poyecc, UCrosib3oeaHue
aymeHmMuUYHbIX Mamepuarsos, obydyeHuUe cmpameausiM, mpexamarnHasi cCmpykmypa
3aHamusi (0o, 80 epeMs U riocrie npoc/ywusaHus), a makxe passumue
asmoHomuu y4dauwuxcs. loduepkusaemcsi, Ymo aydupogaHue — 3MmoO CII0XKHbIU,
UHmMepakmueHbIlU rnpoyecc, mpebyrowul KO2HUMUBHO20 U MemakKo2HUMUBHO20
y4qacmus. BkriroyeHue aymeHmMuYHbIX Mamepuaros, obydyeHue cmpameausMm U
rnoowpeHue  camMocmosimesibHOU  MPakmMukKu  3HadyumeslbHO  rosblwarm
aghpekmusHoCmMb 0C80eHUsI Haeblkog ayduposaHus. Cmambes akuyeHmupyem . -
BHUMaHUE Ha 8aXHOCMU CMPYKMypUPO8aHHO20, UeNeHanpasneHHo2o . u:-
OPUEHMUPOBaHHO20 Ha y4dauwjuxcs nodxoda & obydyeHuu ayduposaHuto & EFL- . .
KOHmMeKcme. L .
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e *,. .°List53hing is a foundational skill in language acquisition, yet it is often
. *undervalued in many EFL (English as a Foreign Language) classrooms. Unlike

.. . ’ 'reaéling or writing, listening is an active, interpretive process that requires real-time

. comprehension of spoken language. It is not merely the passive reception of sound
: . 'but'a~cc_>r'nplex cognitive activity involving attention, decoding, prediction, inference,
- " and memory. For EFL learners, who often lack immersive exposure to authentic

'Ehglish environments, developing listening skills can be particularly challenging.

. ~ Given its central role in communication, effective listening instruction must be
. ’ “grounded in well-established pedagogical principles. These principles aim to
. . address the linguistic, cognitive, and affective demands of listening and to support

learners in becoming autonomous and confident listeners. This article explores five
key principles in teaching listening to EFL learners: (1) listening as an active
process, (2) the importance of authentic input, (3) the value of strategy instruction,
(4) the role of pre-, while-, and post-listening stages, and (5) fostering learner
autonomy.

1. Listening as an Active Process

One of the most important principles in teaching listening is recognizing that it
IS an active, not passive, process. Effective listening instruction should engage
learners in making meaning from input, rather than simply testing their
comprehension. This involves teaching students to process what they hear in real
time, to make predictions, to listen for specific information or gist, and to deal with
unknown vocabulary or unfamiliar accents.

According to Vandergrift (1999), listening comprehension involves
simultaneous bottom-up and top-down processing. Bottom-up skills relate to
decoding sounds, words, and grammar; top-down skills involve using background
knowledge, context, and expectations. Instructors should design listening tasks that
integrate both levels of processing. For instance, before playing an audio clip,
learners can be asked to predict content based on the title or topic. This primes
their top-down processes. During listening, they can focus on specific vocabulary or
grammar structures, reinforcing bottom-up decoding.

By viewing listening as an active process, teachers shift away from using
listening as a testing tool and instead create opportunities for meaningful language
practice and cognitive engagement.

2. The Importance of Authentic Input

Another core principle is exposing learners to authentic listening materials. -~
Authentic input refers to spoken language created for native speakers in real-world . -
contexts, such as podcasts, news reports, interviews, or conversations. Unlike:

scripted textbook audio, authentic materials reflect the natural rhythms, intonations', <0,
hesitations, and informal language patterns found in everyday English. L
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e . Whi'le-authe-ntic materials can initially seem daunting to learners, especially at
® . I'ovyér-p.réficiency levels, they provide crucial exposure to the variety and

. . unpredictability of real-life speech. They help learners develop the ability to cope
. wiIH natural speech rate, reduced forms (e.g., gonna, wanna), and discourse
. features such as fillers, false starts, and interruptions.
.o To make authentic input accessible, teachers can scaffold the listening
- " process. For example, a news report can be broken into shorter segments, or
‘learners can be given guided questions or a transcript to follow along. Over time,
. repeated exposure to authentic input enhances learners’ listening fluency and
" builds their confidence in dealing with real-world English.

3. Strategy Instruction

Teaching listening strategies is another fundamental aspect of effective
listening instruction. Listening strategies are cognitive and metacognitive
techniques that learners use to facilitate comprehension. These may include
predicting content, listening for keywords, note-taking, checking comprehension,
and making inferences.

Research by Vandergrift and Goh (2012) emphasizes the importance of
making strategy use explicit. Many learners are unaware of how they listen or how
they might improve. Teachers can model strategies through think-alouds—
demonstrating how to predict content or deal with ambiguity—and then encourage
learners to practice and reflect on their own strategy use.

For example, before listening, students can brainstorm vocabulary they expect
to hear. During listening, they can take notes using graphic organizers or pause the
recording to summarize what they’ve understood. After listening, they can discuss
their strategies in pairs or journals, evaluating what worked and what didn't.

This focus on strategy instruction not only improves comprehension but also
promotes metacognitive awareness, enabling learners to take control of their
listening development.

4. The Three Stages of Listening: Pre-, While-, and Post-

Structuring listening lessons into three stages—pre-listening, while-listening,
and post-listening—is a widely accepted pedagogical framework that supports
comprehension and learning.

* Pre-listening activities activate prior knowledge, set a purpose, and build
anticipation. Tasks such as discussing the topic, reviewing key vocabulary, or
making predictions prepare learners for what they will hear.

* While-listening tasks guide learners’ attention during the listening process.
These tasks should be clear and purposeful, such as listening for main ideas, filling
in a chart, identifying details, or answering comprehension questions. Tasks can.be-

repeated with different focuses (e.q., first for gist, then for details). e,
* Post-listening activities help consolidate understanding and extend .the® |
listening experience. They may involve summarizing, discussing opinions, writing - ° .
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®e raflecthns or role -playing a dialogue from the audio. Post-listening tasks provide
. opport-unlfles to connect listening with other skills like speaking or writing.
.' . This three-stage model encourages active engagement at each step and
. en_s'ures_ that listening is not treated as an isolated event but as part of a larger
* comimunicative context.
. * . b.Fostering Learner Autonomy
"The final principle involves encouraging learners to take responsibility for their
'Iistén-ing development. In EFL contexts, classroom time is often limited, and
' learners need strategies to continue improving outside the classroom. Teachers
" can promote autonomy by equipping students with tools and resources for self-
directed listening practice.
This may include:
* Recommending podcasts, YouTube channels, or audiobooks at appropriate
levels
» Teaching students how to use subtitles and playback speed effectively
* Encouraging repeated and extensive listening to familiar materials
* Promoting self-assessment and goal-setting
Teachers can also introduce students to websites and apps that support
listening, such as TED-Ed, BBC Learning English, or LingQ. Reflective listening
journals can help learners track their progress, note challenges, and reflect on
strategies used. By fostering autonomy, learners become more confident,
motivated, and proactive in their language learning journey.
CONCLUSION
Teaching listening to EFL learners requires more than playing audio
recordings and checking answers. It involves a principled approach that recognizes
listening as an active, strategic, and interactive process. By incorporating authentic
materials, modeling strategies, structuring lessons effectively, and promoting
learner autonomy, teachers can create engaging and meaningful listening
experiences. As listening is a gateway to real communication and -cultural
understanding, investing in its instruction is essential for preparing learners to use
English confidently and competently in diverse global contexts.
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