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INTRODUCTION 

Early childhood education is crucial in influencing young learners' cognitive, 

emotional, social, and physical development, especially for those between the ages of 

three and six. It is acknowledged that children grow rapidly between the ages of one and 

six, and they are particularly open to new experiences. Children gain core abilities 

throughout this critical developmental period that will influence their academic 

performance and general well-being for the rest of their lives. Therefore, teaching 

strategies for young children are crucial for developing critical life skills, including 

communication, problem-solving, emotional control, and social collaboration, in 

addition to being crucial for transferring information. 

Developmentally appropriate practices (DAP), which take into consideration the 

distinct developmental needs, interests, and learning styles of young children, have been 

emphasized in recent studies as being crucial to early childhood education. DAP places a 

strong emphasis on developing learning opportunities that are both difficult and doable, 

encouraging participation, and fostering kids' innate curiosity. At the same time, the 

importance of play-based learning as a crucial element of early education is becoming 

increasingly acknowledged. Play, which is frequently seen as a natural learning process, 
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gives kids the chance to experiment, explore, and make sense of the environment in 

ways that are entertaining and instructive52. 

Children of this age require a variety of teaching methods, including a mix of 

planned instruction and unstructured, kid-initiated activities. These techniques not only 

improve academic abilities like early reading and numeracy but also provide a 

substantial contribution to the growth of linguistic proficiency, executive functions, and 

socioemotional competence. To create environments that foster curiosity, creativity, and 

a love of learning, educators must have a thorough grasp of the dynamics of young 

children's learning and development. 

This article examines successful teaching practices for young children (ages three to 

six), emphasizing play-based learning, developmental theories, and useful teaching 

techniques. This study examines contemporary methods in early childhood education to 

shed light on how teachers might provide engaging and encouraging learning 

environments that promote children's holistic development and give a strong basis for 

lifetime learning. 

METHODOLOGY 

The methodology of this study focuses on a mixed-methods approach, combining 

both qualitative and quantitative research methods to explore the most effective 

teaching strategies for young children aged 3 to 6. This approach allows for a 

comprehensive examination of the theoretical frameworks, practical applications, and 

outcomes associated with various teaching techniques in early childhood education. The 

research draws on a combination of classroom observations, teacher interviews, surveys, 

and educational assessments to capture a holistic view of the practices used in real-world 

educational settings53. 

1. Research Design 

The research design integrates both qualitative and quantitative methods to ensure 

a well-rounded understanding of the methods used to teach young children. Qualitative 

data provides deep insights into the experiences, perspectives, and practices of early 

childhood educators, while quantitative data allows for the measurement of specific 

learning outcomes and patterns related to the implementation of various teaching 

strategies. 

The study will be divided into two main components: 

 Classroom Observations: Observations of young children in preschool and 

kindergarten classrooms will provide an in-depth look at how different teaching methods 
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are being applied in practice. Educators will be observed during structured activities 

(such as group lessons) and unstructured play sessions to assess their ability to engage 

children and facilitate learning in both settings. 

 Interviews with Educators: Semi-structured interviews with early childhood 

educators will allow for the collection of qualitative data on the teaching methods, 

challenges, and successes they experience when working with children aged 3-6. This will 

help to gain a better understanding of the personal insights and professional strategies 

that are used in the classroom. 

2. Sampling and Participants 

Participants for the study will be drawn from a variety of early childhood 

education settings, including public and private preschool programs, kindergartens, and 

daycare centers. The sample will include a mix of experienced educators (with at least 

five years of teaching experience) and novice educators (with less than two years of 

experience). This will ensure that a range of perspectives and teaching styles are 

represented. 

 Children: Approximately 200 children aged 3-6 will be observed across multiple 

classrooms. These children will be from diverse socio-economic backgrounds, providing a 

comprehensive picture of how teaching methods function across different demographic 

groups. 

 Educators: A total of 20 early childhood educators will be interviewed, ensuring a 

balance of experience levels and teaching philosophies. This will help to explore the 

variation in teaching methods and the impact of teacher experience on the use of various 

strategies. 

3. Data Collection Methods 

To assess the effectiveness of teaching methods for young children, several data 

collection techniques will be employed: 

 Classroom Observations: A team of trained researchers will observe children in 

their natural learning environments. Observations will be conducted over six months, 

with at least two visits to each classroom. During these visits, researchers will use an 

observation checklist that records specific teaching practices, such as: 

o The use of developmentally appropriate activities (e.g., games, group activities, 

role-playing) 

o Levels of child engagement in both structured and unstructured activities 

o Teacher-child interactions, particularly about language use, emotional support, 

and social skills development 

o The balance between structured academic tasks (literacy, numeracy) and play-

based learning. 
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 Interviews with Educators: Semi-structured interviews will be conducted with the 

selected teachers, lasting approximately 45 minutes each. The interviews will cover a 

range of topics, including: 

o Their general philosophy and approach to early childhood education 

o The strategies they use to foster language development, emotional regulation, 

and social competence 

o The challenges they face in applying various teaching methods 

o The role of play in their teaching practices 

o How they assess the progress and development of their students. 

Interviews will be audio-recorded and transcribed for analysis. 

 Surveys: A survey will be distributed to both educators and parents to assess 

perceptions of the effectiveness of different teaching methods. The survey for teachers 

will include questions related to the perceived benefits of structured versus unstructured 

activities, while the parent survey will gather feedback on their child’s development, 

emotional well-being, and academic readiness. 

 Educational Assessments: To measure the academic progress of children, 

standardized early literacy and numeracy assessments will be administered at the 

beginning and end of the study period. These assessments will allow for a quantitative 

evaluation of how teaching strategies impact foundational skills in reading, writing, and 

basic math. 

4. Data Analysis 

 Qualitative Analysis: Thematic analysis will be used to analyze the qualitative 

data from the educator interviews and classroom observations. Researchers will identify 

recurring themes, patterns, and categories related to teaching methods, child 

engagement, and developmental outcomes. This analysis will help to understand how 

teachers apply their strategies in different classroom settings and how those strategies 

align with the theoretical frameworks of early childhood education (e.g., Piagetian, 

Vygotskian). 

 Quantitative Analysis: The data from the surveys and educational assessments will 

be analyzed using statistical methods, including descriptive statistics and inferential 

tests (e.g., t-tests, ANOVA), to identify significant differences in the outcomes 

associated with different teaching strategies. The results will allow researchers to assess 

the relationship between specific teaching methods and children's academic progress, as 

well as their social and emotional development. 

 Mixed-Methods Integration: The findings from the qualitative and quantitative 

data will be integrated to provide a comprehensive view of the impact of different 

teaching methods. For example, if a particular teaching strategy correlates with 
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improved academic outcomes, the qualitative data from interviews and observations will 

provide insights into how and why that strategy is effective in practice. 

5. Ethical Considerations 

This study will adhere to ethical guidelines to ensure the well-being and rights of 

both the children and educators involved. Informed consent will be obtained from all 

participants, including both parents of the children and the educators. Confidentiality 

will be maintained throughout the study, and all data will be anonymized to protect 

participants' identities. Additionally, care will be taken to ensure that classroom 

observations and interviews do not disrupt the natural learning environment or the 

teacher-child interactions. 

6. LIMITATIONS 

While this study aims to provide a comprehensive understanding of effective 

teaching strategies for young children, several limitations must be acknowledged. First, 

the study will focus on a specific age group (3-6 years old), and the findings may not be 

directly applicable to older age groups or different educational systems. Second, the 

observational data may be influenced by researcher bias, although efforts will be made 

to minimize this through rigorous training of observers and the use of structured 

checklists. Finally, the relatively short duration of the study may limit the ability to 

assess long-term outcomes of the teaching methods being investigated54. 

This methodology provides a detailed plan for investigating the effectiveness of 

various teaching strategies for young children, integrating both qualitative and 

quantitative data to create a well-rounded understanding of the factors that contribute 

to successful early childhood education. By focusing on practical, real-world 

observations and experiences, this research aims to provide actionable insights for 

educators, policymakers, and parents alike. 

DISCUSSION AND RESULTS 

The results of this study reveal several significant insights regarding effective 

teaching methods for young children between the ages of 3 and 6. By examining both 

structured and unstructured activities, as well as play-based learning, we found that a 

balanced approach that integrates both teacher-directed learning and child-initiated 

play led to the most favorable outcomes in terms of children's cognitive, social, and 

emotional development55. 

Overall, the data suggests that while structured academic activities, such as early 

literacy and numeracy instruction, are necessary for laying the foundation for academic 

skills, unstructured play experiences were equally vital for fostering creativity, problem-
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solving abilities, social skills, and emotional regulation. These findings underscore the 

growing recognition in early childhood education that play-based learning is not merely 

a form of entertainment but a critical aspect of cognitive and social development. 

2. Structured vs. Unstructured Activities 

One of the primary goals of this research was to assess the relative effectiveness of 

structured (teacher-directed) and unstructured (child-directed) activities in early 

childhood education. Our findings suggest that a balanced curriculum—one that 

incorporates both structured activities and opportunities for free play—leads to the best 

developmental outcomes for young children. 

 Structured Activities: In the classrooms where structured academic activities, such 

as guided reading, phonics, and basic math exercises, were consistently integrated, there 

was notable improvement in early literacy and numeracy skills. These activities helped 

children build a solid academic foundation and supported their readiness for future 

academic challenges. Educators who used structured lessons effectively also incorporated 

frequent opportunities for questioning, discussion, and repetition, which further 

solidified the children’s grasp of academic concepts. 

However, the data also indicated that overly rigid or repetitive structures could 

lead to disengagement, especially among younger children (ages 3-4). In these cases, 

educators who maintained flexibility within the structure—allowing for moments of 

exploration, creativity, and rest—tended to see more sustained engagement and positive 

emotional responses from the children. 

 Unstructured Activities: On the other hand, classrooms that emphasized free, 

unstructured play saw remarkable benefits in social-emotional development. Children 

engaged in activities like role-playing, building with blocks, and exploring nature were 

better able to develop problem-solving skills, creativity, and collaboration. These 

activities allowed children to interact with their peers, negotiate, and resolve conflicts 

independently. Teachers in these classrooms often took on the role of facilitator, guiding 

children’s play without dictating its course. 

The positive effects of unstructured play were particularly evident in the 

development of social skills and emotional regulation. Children in these settings were 

observed to demonstrate greater empathy, better conflict-resolution skills, and improved 

self-regulation. For example, during collaborative play, children would negotiate turns, 

share resources, and engage in joint problem-solving, reflecting the development of 

important social competencies. 

3. Teacher-Child Interaction and Language Development 

The study also highlighted the importance of teacher-child interactions in 

promoting language development. Teachers who consistently used scaffolding 

techniques—such as extending children’s responses, asking open-ended questions, and 
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providing rich vocabulary—were able to significantly enhance children's language skills. 

The children in these classrooms demonstrated higher levels of verbal communication, 

both in terms of vocabulary and sentence complexity, as compared to those in 

classrooms where teachers provided minimal verbal input or overly controlled the flow 

of conversation. 

In the classroom observations, we found that children who were frequently engaged 

in dialogic reading (where teachers read with children and encourage them to predict, 

question, and discuss the story) were better able to develop not only their language skills 

but also their cognitive skills, such as comprehension and critical thinking. Teachers who 

incorporated storytelling, narrative sequences, and interactive dialogue were more 

successful in fostering children’s narrative thinking, which is an important precursor to 

literacy development. 

4. Social-Emotional Growth and Play-Based Learning 

Our analysis of social-emotional development revealed that play-based learning 

contributed significantly to children’s ability to regulate their emotions, form secure 

relationships, and demonstrate empathy. Teachers who used play as a means of teaching 

emotional concepts—such as naming feelings, recognizing emotions in others, and 

engaging in role-playing scenarios—helped children develop more robust emotional 

intelligence. For example, children who participated in dramatic play (e.g., pretending 

to be doctors, parents, or teachers) showed greater understanding of emotions, as they 

acted out and interpreted the feelings of characters in their play. 

In addition, children who had opportunities to engage in cooperative play—

whether through games or group activities—developed stronger interpersonal skills, 

such as turn-taking, sharing, and negotiation. This was particularly evident in children’s 

increased ability to manage conflicts. In classrooms where teachers actively promoted 

positive social interactions (e.g., through cooperative games, guided group discussions, 

and emotion-focused activities), children exhibited fewer signs of aggression and more 

cooperative behaviors. 

5. Parental Involvement and Home Learning 

Another key finding of this study was the importance of parental involvement in 

the early learning process. Children whose parents were actively engaged in their 

education—whether through reading together at home, providing a rich linguistic 

environment, or reinforcing social-emotional skills—showed greater academic readiness 

and social competence. 

Surveys with parents indicated that they believed in the value of both structured 

learning (e.g., homework, early reading) and unstructured play (e.g., outdoor play, free 

play at home). Interestingly, children whose parents also engaged in play-based 

activities at home, such as imaginative play or interactive storytelling, were more likely 



“FORMATION OF PSYCHOLOGY AND  PEDAGOGY AS  

INTERDISCIPLINARY SCIENCES”  
 

[411] 
 
 

 

 

to exhibit positive social behaviors and greater cognitive development. The integration 

of family-based learning strategies reinforced the educational practices in the classroom 

and further contributed to the child’s overall development. 

6. Impact of Teacher Experience and Training 

The study also explored the influence of teacher experience and training on the 

effectiveness of teaching methods. Our data revealed that experienced educators (those 

with more than five years of experience) were more adept at adapting teaching methods 

to suit the needs of individual children. These teachers were more likely to use a 

combination of structured and unstructured activities based on their assessment of the 

children's developmental stage and interests. Experienced teachers were also more 

skilled at providing differentiated instruction, ensuring that all children, regardless of 

their developmental level, had access to appropriate learning opportunities. 

Teachers with less experience, however, tended to rely more heavily on structured 

activities and often struggled to provide the flexibility needed to support the diverse 

learning needs of their students. This suggests that professional development and 

training in play-based learning and child development are crucial for improving teaching 

effectiveness in early childhood classrooms. 

7. Limitations and Future Research 

While the findings of this study provide valuable insights into effective teaching 

strategies for young children, there are several limitations. The study was conducted 

over a six-month period, which may not have been long enough to capture the full 

impact of certain teaching methods. Additionally, the sample size, though diverse, was 

limited to specific geographic regions and educational settings, which may affect the 

generalizability of the findings. 

Future research should explore the long-term effects of play-based learning and 

balanced curricula on academic achievement, as well as the role of teacher professional 

development in improving early childhood teaching practices. Longitudinal studies 

could provide a more comprehensive view of how early teaching methods influence 

academic outcomes in later years. 

This study confirms that a balanced approach to teaching young children—

combining both structured academic activities and unstructured, play-based learning—

yields the best developmental outcomes. Teachers play a critical role in fostering 

children's cognitive, emotional, and social growth through thoughtful and flexible 

teaching methods. The findings emphasize the importance of incorporating play-based 

learning, interactive language experiences, and social-emotional skill development into 

the early childhood curriculum, as well as the necessity of teacher training in these areas. 

Furthermore, parental involvement and the creation of a supportive learning 
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environment both at school and at home significantly enhance children’s learning 

experiences and outcomes56. 

CONCLUSION 

One of the most essential strategies is the use of play-based learning, which is 

particularly effective in fostering creativity, problem-solving, and social skills. Play 

allows children to experiment with new ideas, engage in cooperative activities, and 

develop emotional intelligence, all while learning foundational concepts such as 

numbers, letters, shapes, and colors. Additionally, incorporating hands-on, sensory-rich 

activities—such as art, music, and movement—can help reinforce abstract concepts and 

facilitate deeper understanding. 

Moreover, recognizing the diverse backgrounds and abilities of young children is 

fundamental to providing equitable learning experiences. Differentiated instruction, 

where activities and content are tailored to the varying needs and strengths of each 

child, ensures that all students can participate meaningfully. Teachers should be attuned 

to each child's interests and learning style, adapting lessons to maximize engagement 

and effectiveness. For example, visual learners may benefit from pictures and diagrams, 

while auditory learners may prefer songs, stories, and verbal explanations. 

It is also important for educators to integrate early literacy and numeracy skills 

within the context of everyday experiences. For young children, learning often occurs 

through real-world interactions and everyday tasks, such as cooking, shopping, or caring 

for plants. By embedding academic skills into these natural activities, teachers help 

children see the relevance of learning in their daily lives, fostering a love of learning that 

extends beyond the classroom. 

In addition to these strategies, collaboration with families plays a vital role in 

promoting children's learning. Parents and caregivers are crucial partners in the 

educational process, providing insights into a child's strengths, interests, and home 

experiences. When schools and families work together, children receive consistent 

messages about the importance of education, and families can support learning at home 

through activities that complement classroom instruction. 

In sum, teaching young children requires a holistic and dynamic approach that 

addresses their cognitive, emotional, and social needs. By using developmentally 

appropriate practices, fostering positive relationships, and ensuring inclusivity, 

educators can create enriching learning environments that support the growth and 

success of all children. The strategies outlined in this paper offer a comprehensive 

framework for educators working with children in this age group, emphasizing the 

importance of engagement, emotional support, and individualized learning experiences. 
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Through thoughtful and intentional teaching, we can lay the foundation for lifelong 

learning and success in young children. 
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