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INTRODUCTION

Individual differences play a significant role in EFL groups. These
differences can greatly impact academic success or failure. The importance of
individual differences is most evident in formal education, where obtaining an
education is a primary pursuit for many individuals. Each person has their own
unique way of responding to symbol systems and social cues, which they have
developed over time. This individual aptitude for different situations is known
as "individual differences".

The term "individual differences" refers to anything that distinguishes a
person as a distinct and unique individual. These differences are assumed to be
stable over time, although they can vary extensively due to the countless
interactions between genetics and environment throughout a person's life.

One major factor that influences individual differences in language
learning is age. Different age groups have different needs, competences, and
cognitive skills. For example, young children may learn a foreign language
through play, while adults may rely more on abstract thought.

There is a common belief that young children learn languages faster and
more effectively than any other age group. However, this is not always true,
and the idea of child language facility may be somewhat of a myth. While young
children may have an advantage in pronunciation, older children (around the
age of 12) tend to be better learners in most aspects of language acquisition.

The superior language learning abilities of older children may be
attributed to their increased cognitive abilities, which allow them to benefit
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from more abstract language teaching approaches. It may also be influenced by

the way younger children are taught, as teachers of young learners need to be
adaptable and responsive to their needs.

However, it 1s important to note that young children can still successfully
acquire second languages, especially in bilingual situations. Each student is an
individual with unique experiences both inside and outside the classroom.
Generalizations about young children, teenagers, and adults can only provide a
broad understanding, as individual learner differences and motivation also play
a significant role.

Young children (up to the age of nine or ten) learn differently from older
children, adolescents, and adults in several ways. They respond to meaning
even if they don't understand individual words, learn indirectly from their
surroundings, and rely on touch and interaction for understanding. They
struggle with abstract concepts like grammar rules but display enthusiasm for
learning and have a need for individual attention and approval from teachers.
They also enjoy talking about themselves and respond well to learning that
Incorporates their own lives.

When teaching young learners, it is important for teachers to provide a
variety of learning experiences, work individually and in groups, and be flexible
in their approach. They should understand how their students think and
operate, pick up on their current interests to motivate them, and have strong
oral English skills. The classroom for young children should be bright, colorful,
and engaging, with various activities taking place. Play and learning should be
integrated in a supportive and cheerful environment.

A2 ADOLESCENTS

Despite being successful language learners, adolescents are often seen as
problematic students. However, with their ability for abstract thought and
strong commitment, they can be the most exciting students. Most of them
understand the importance of learning and can be responsible when given the
right goals. Teachers need to ensure successful learning and student
engagement by using relevant material. Herbert Puchta and Michael Schratz
stress the importance of connecting language teaching to

students' interests. Material should be tailored to the students' level,
encouraging them to share their own thoughts and experiences. Teachers
should avoid embarrassing students and focus on creating connections between
what they teach and the students' world.

[75]

ML L
Ry, . 3 _ aaBR Rapy,

.
LTI 1 P e 1
e S L LL LRI N o e | /Ty i MAAAAA Ann Y Nz



“FORMATION OF PSYCHOLOGY AND PEDAGOGY AS
INTERDISCIPLINARY SCIENCES”

ITFALLA
A3 ADULT LEARNERS
Adult language learners have unique characteristics, such as engaging in

abstract thought and drawing on life experiences. They may have specific
expectations about learning and established patterns. Adults are usually
disciplined and willing to persevere even when bored. However, they may be
critical of teaching methods and anxious about learning due to past experiences.
Good teachers take these factors into account and involve students in various
activities, including incorporating their life experiences into learning. Teachers
should minimize the negative impact of past experiences and adapt activities to
suit the preferences of the students.
INDIVIDUAL VARIATIONS

Individuals have different strengths and respond differently to stimuli,
indicating diverse learning styles. Different types of intelligence may require
different learning tasks. Teachers can use models to cater to students' strengths
and offer a variety of activities to accommodate different types of learners. By
observing students and guiding them towards suitable activities, teachers can
1mprove learning outcomes.

Adult language learners bring a wealth of experience and knowledge to
the language learning process. While they may face challenges such as time
constraints and fears of failure, they also have the ability to apply critical
thinking skills and strategies to their learning. Adults benefit from goal-
oriented and task-based language learning activities that are relevant to their
personal and professional lives.

CONCLUSION

In conclusion, individual differences in language learning, particularly age
differences, have a significant impact on EFL groups. Teachers must recognize
and address these differences in order to provide effective language instruction.
By understanding the unique needs and abilities of young learners, adolescents,
and adults, teachers can create a supportive and engaging learning
environment that fosters student success. Each individual brings their own
strengths and challenges to the language learning process, and by embracing
these differences, teachers can help all students reach their full potential in the
EFL classroom.
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