T

“INTERNATIONAL SCIENTIFIC RESEARCH CONFERENCE”
BELARUS, International scientific-online conference

MOTIVATIONAL AND EMOTIONAL FACTORS IN FOREIGN LANGUAGE
LEARNING WITHIN THE FRAMEWORK OF THE CRITICAL PERIOD
HYPOTHESIS

Akhmadalieva Nargizakhon Abdumalik kizi

njabborkhonova@mail ru

Abstract: The Critical Period Hypothesis (CPH) has long been recognized
as a key concept explaining age-related differences in foreign language
acquisition. While the hypothesis traditionally emphasizes biological and
neurological constraints, recent studies have shown that motivation and
emotional factors can play a compensatory role in overcoming these limitations.
This paper examines the Interaction between affective variables—such as
Intrinsic motivation, self-efficacy, anxiety, and emotional engagement—and the
age factor in language learning. Drawing on psycholinguistic and pedagogical
perspectives, the study explores how emotional climate, teacher feedback, and
learner attitude influence success at various developmental stages. It 1s argued
that although children possess neurocognitive advantages during the critical
period, adults can achieve high proficiency levels when their motivation and
emotional involvement are sufficiently strong. The paper concludes that
emotional intelligence and sustained motivation can act as ‘“affective catalysts,”
bridging the gap between biological readiness and lifelong language learning
potential.

Keywords: Critical Period Hypothesis, motivation, emotion, second
language acquisition, affective factors, pedagogy.

Awmvorammsa: [mmoresa rpurmuecrkoro mepmona (CPH) rtpagummomrso
paccMaTpHBaE€TCA Kak OHOJIOTHYECKOe OOBACHEHHE BO3PACTHBIX DA3JIHIHH B
OBJIAJ€HHH HHOCTPAHHBIM A3bIKOM. (OIHAKO COBPEMEHHBIE HCCICJOBAHHA
IIOKA3BIBAIOT, YTO MOTHBAIIHA H OMOI[HOHAJIBHEIE (DAKTOPBI MOI'YT YACTHYHO
KOMITEHCHPOBATH HEHPOOHOJIOMHYeCKHe OIpaHHYeHHd. B gaHHOH crarbe
PACCMATPHBAECTCA B3aHMOCBA3Hb MEKY MOTHBAI[HOHHBIMH H 3MOIL[HOHAJIEHBIMH
mepeMeHHEIME — (BHYTPeHHAA  MOTHBAIIHA,  VBEPEHHOCTb,  TPEBOKHOCTE,
BOBJIEUEHHOCTE) H BO3PACTHEIMH ocobeHHocTamMu obyuyernus. C  mozumam
IICHXOJIHHTBHCTHKH H II€JATrOTHKH AHAJIHIHPYETCA BJIHAHHE IMOIIHOHAJIBHOIO
KJIHMATAa, 00PpaTHOH CBA3H IIPEIOJABATeIA H OTHOIIICHHA YYAaIeroca Ha yCIIeX B
OCBOEHHH A3BIKA. ABTOD yTBepiKIgaeT, 9TO XOTA JeTH 00JI1aJarT €CTeCTBeHHEBIMH
IIPEHMYIeCTBAMH B PAMKAX KPHTHYECKOI'O IIePHONA, B3POCJIEIE TAKMKE MOTYT
JOCTHI'ATHb BEICOKOIO YPOBHA BJIAJACHHA A3BIKOM IIPH HAJHYHH CHJIBHOH
MOTHBAI[HH H ITOJIOMKHTEIbHOI0 3MOI[HOHAJIEHOIO hoHAa. B 3armouenne geraercsa
BEIBOJ O TOM, YTO SMOIL[HOHAJIbHEIH HHTEJIJIEKT H YCTOHYHBAA MOTHBAILIHA MOIYT
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C/AVKHTE  «aQERTHBHBIMH  KaTaAJIH3aTOpaAMH» B  IIPOI[ECCe  H3VUCHHS
HHOCTPAHHBIX A3bIKOB HA IIPOTAKCHHH BCCH KHIHH.

KioueBrle ciioBa: rwummoresa KpHTHYECKOIO IMEPHOTA, MOTHBAIIHA, SMOI[HH,
00yYeHHe HHOCTPAHHEBIM A3bIKaM, AQp(heKTHBHEIE (haKTOPEI, IIE4ATOIHKA

Annotatsiya: Tanqidiy davr gipotezasi (CPH) chet tilini organishda yosh
omilining ahamiyatini tushuntirib beruvchi asosiy nazariyalardan biridir.
Ananaviy tarzda u biologik va neyropsixologik chekloviarga asoslanadi, biroq
songgi tadqiqotlar motivatsiyva va emotsional omillar bu chekloviarni qisman
yengib o‘tishi mumkinligini korsatadi. Ushbu maqolada ichki motivatsiya,
oziga ishonch, tashvish darajasi va hissiy ishtirok kabi affektiv omillar bilan
yosh o‘rtasidagi ozaro bogliqlik tahlil qilinadi. Psixolingvistik va pedagogik
yondashuv asosida o‘qituvchi munosabati, dars muhitidagi hissiy atmosfera va
o‘quvchining shaxsiy munosabatining til organishdagi muvaffaqiyatga ta’siri
yoritiladi. Natijalar shuni korsatadiki, bolalar biologik jihatdan afzalliklarga
ega bolsa-da, kattalar kuchli motivatsiyva va ijobiy emotsional ishtirok orqali
yugqori natijalarga erishishlari mumkin. Xulosa ornida, emotsional intellekt va
barqaror motivatsiyva til organish jarayonida ‘affektiv katalizator” sifatida
xizmat qilishi qayd etilad].

Kalit so‘zlar: tanqidiy davr gipotezasi, motivatsiyva, emotsiya, chet tilini
organish, affektiv omillar, pedagogika

Introduction
Language learning is one of the most complex and multifaceted processes
in human development, influenced by biological, cognitive, emotional, and social
factors. Since Eric Lenneberg’s seminal proposal of the Critical Period
Hypothesis (CPH) in 1967, scholars have debated whether there exists a
biologically optimal window for acquiring a foreign language. While numerous
studies support the notion that early exposure facilitates native-like proficiency,
contemporary research indicates that motivational and emotional factors may
significantly affect language acquisition outcomes—sometimes even
compensating for age-related biological limitations.
In modern pedagogy, the focus has shifted from purely cognitive explanations
toward affective and sociocultural dimensions of learning. Language learning is
not merely an intellectual task but an emotionally charged human experience
involving  self-expression, identity, and interpersonal communication.
Therefore, understanding how motivation and emotion interact with the critical
period is essential for designing effective, age-sensitive teaching strategies that
promote lifelong language learning.
This paper aims to explore how motivational and emotional factors shape
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second or foreign language acquisition within the framework of the CPH,

drawing on insights from psycholinguistics, pedagogy, and neuroscience.
Literature Review
The Critical Period Hypothesis (Lenneberg, 1967) posits that there is a
biologically determined period during which the human brain is particularly
receptive to language input. After this period, neuroplasticity gradually
declines, making native-like mastery of phonology and grammar more difficult.
Subsequent studies (Johnson & Newport, 1989; Birdsong, 2006) provided
empirical support, showing that learners exposed to a second language after
puberty rarely achieve full native-like proficiency.
However, later research challenged the determinism of this view. Scholars
such as Singleton and Ryan (2004) argued that although age influences
language learning potential, it does not strictly limit success. Krashen’s (1982)
Affective Filter Hypothesis suggested that emotional variables—motivation,
anxiety, and self-confidence—directly mediate how much linguistic input is
processed and internalized. Gardner and Lambert (1972) further emphasized
the role of integrative motivation—a learner’s emotional desire to identify with
the target language community—as a key determinant of success.
Dérnyei (2005) expanded this discussion by introducing the L2 Motivational
Self System, integrating psychological and emotional dimensions of learning.
Neuroscientific research (Abutalebi & Green, 2016) also suggests that
emotionally engaging activities stimulate broader neural activation, enhancing
memory consolidation and retention even in adult learners.
Discussion and Findings
Children possess remarkable neuroplasticity that allows them to
internalize sounds, intonation, and grammar intuitively. However, they often
lack sustained motivation and metacognitive control. Adults, by contrast,
exhibit reduced neural adaptability but greater self-regulation and goal-
directed behavior. Studies confirm that adult learners with strong motivation
and positive emotional involvement can outperform younger learners in short-
term progress.
Motivation serves as a driving force that counterbalances the decline in
biological readiness. Emotional intelligence (Goleman, 1995) plays a crucial role
in helping learners manage anxiety and maintain optimism. Teacher
enthusiasm and empathy lower affective filters and enhance communication.
Moreover, emotionally charged experiences, such as storytelling and cultural
Immersion, activate neural regions linked to memory, partially reopening the
brain’s plasticity window.
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Pedagogical Implications

Teachers should create emotionally supportive classrooms that foster
trust and empathy. Lessons must connect with learners’ goals and identities to
sustain intrinsic motivation. Integrating affective strategies like self-reflection
and visualization strengthens emotional commitment. Collaborative learning
enhances both communication and emotional support. Finally, teacher training
programs should include emotional literacy to better address learners’ affective
needs.

Conclusion

The Critical Period Hypothesis explains biological sensitivity in language
learning but does not define its limits. Motivation and emotion can extend
learning capacity throughout life. Educators must adopt a holistic approach
that balances cognitive, emotional, and biological aspects. As Gardner (2010)
stated, “It 1s not the age of the learner that matters most, but the passion that
drives the learning.”
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